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Introduction 
 
Computers have been more and more popular among the world these days.  There 
seem to be at least two reasons for this popularity.  One of the reasons is that 
acquiring computer skills is necessary and important in the business world because it 
has many useful applications such as word processing and database software to make 
an understandable document with graphs and diagrams. 
Another reason is that people are more and more interested in the wired world, i.e. 
the Internet, and in exchanging information through the wired medium of 
communication, i.e. electronic mail (e-mail).  The Internet, especially so-called World 
Wide Web (WWW), invites people to a new information age and provides them with a 
lot of useful and interesting information.  Furthermore, people have more chances to 
communicate with people all over the world through e-mail whether they have a 
computer or not.  Even if you do not have your own e-mail account, you can go into an 
Internet Cafe or a place equipped with computers with the Internet access, make up 
one on the spot and be a citizen of the Internet world.  Owing to this wired technology, 
the world is becoming a smaller place to everyone. 
Computers and the Internet have had a big impact on English learning and teaching 
world, too.  Before the prevalence of the Internet, Computer Assisted Language 
Learning (CALL) software changed language learning styles in a way that learners 
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could learn the language individually through the quick feedback.  However, it was 
doubtful if learners acquire language skills through basically fill-in-blanks-type 
learning styles (Armstrong and Yetter-Vassot, 1994 [as cited in Singhal, 1997]).  The 
rise of the Internet technology and e-mail communication seems to overcome some 
limitations of CALL software in the direction of learning language in more realistic 
and authentic ways.  WWW gives learners of English more opportunities to read and 
understand information quickly, and e-mail communication offers them a chance to 
express themselves in English and to communicate with people around the world 
promptly. 
In fact, it has been proved that e-mail communication is motivational and helpful to 
improve learners’ reading and writing skills (Fox, 1998; Muehleisen, 1997a; 
Muehleisen, 1997b; Singhal, 1997; Trokeloshvili and Jost, 1997; Warschauer, 1996; 
Warschauer and Whittaker, 1997).  Fox (1998) states that learners’ active 
participation and self-expression is one of the advantages of e-mail communication 
because learners receive an instant feedback in the form of “response” from their key 
pals—pen pals on computers.  What is more important to a successful e-mail 
exchange project is that it also requires teachers’ active involvement  (Fox, 1998; 
Warschauer and Whittaker, 1997).  This implies that teaching and learning takes 
place in more interactive and more interpersonal ways in the computer-mediated 
language learning.  In other words, e-mail communication creates such an 
environment between teachers and learners.  However, this can only be possible if 
both a teacher and learners have their own e-mail account provided by school.  In 
that case, the improvement of learners’ writing skills will be more visible to both 
parties.  But there are schools which do not have enough access to the email 
communication.  The question is, therefore, whether or not there is any method as 
advantageous and motivational in English teaching and learning as the e-mail 
exchange. 
The answer is yes.  Besides the e-mail communication, there are more advantages 
in learning English through the Internet world, ranging from doing Internet searches 
to making learners’ own homepages.  This paper, thus, explores more motivational 
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and better ways to use computers as an active English teaching and learning tool in a 
limited environment where not all learners have their own e-mail account and better 
accessibility to the Internet.  It will outline how motivational the homepage-making 
project is in English learning, and describe how to make a homepage easily and 
quickly. 
 
 
Advantages and Motivational Aspects of the Homepage-Making Project 
 
Some literature discusses advantages and motivational aspects of the homepage- 
making project.  At the level of the computer use, the project integrates many facets 
of computer technology from word processing, graphics, and picture-drawing to 
Internet searches and e-mail exchange with key pals (Trokeloshvili and Jost, 1997).  
This implies that learners of English have to acquire computer skills as well as their 
English skills. 
At the level of language learning, there are some advantages and motivational 
aspects of this project: (1) Learners quickly realize the importance of acquiring English 
skills as they browse the Internet to obtain necessary information for their homepages 
and find that most of it is in English, the major language of the Internet (Fox, 1998; 
Muehleisen, 1997a).  (2) Learners are exposed to more to authentic, naturally 
occurring English beyond the classroom (Fox, 1998).  (3) Learners are able to create 
their homepages individually and at their own pace making the most of their English 
skills and computer skills, therefore, teachers can deal with mixed-ability classes 
(Muehleisen, 1997b; Sela, 1995).  (4) The class can be interactive when the teacher 
and other students give the creator feedback and advice (Muehleisen, 1997a).  (5) 
Learners are able to exhibit what they have learned by making their own homepage 
(Muehleisen, 1997b; Singhal, 1997).  The above-mentioned advantages may be part of 
many possible good points in the homepage-making project.  However, only creating a 
homepage does not necessarily enhance learners’ motivation because there are some 
things that should be done before the homepage-making project. 
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Introduction of the Internet Search Presentation Project 
 
In order to make a successful homepage, it is necessary to have learners exposed to 
the Internet, especially WWW, for technical references and for obtaining sufficient 
information to their homepage.  In general, the Internet is very useful to look for 
information, but too much information for learners to find the exact one they are 
looking for at one time.  In other words, behind its usefulness, it also has a risk for 
them to be stuck in a maze with overwhelming amounts of resources.  Therefore, 
teachers have to help learners stay on the right track during Internet searches (Fox, 
1998).  The Internet search presentation project gives learners an opportunity to 
understand the usefulness/ effectiveness and possible risks of the Internet. 
The applications necessary for this project are web browsers, which “allowed users 
to navigate the Internet in a hypermedia format… and see information in a 
multimedia format” (Lankes, 1997), and word processing software.  The procedure for 
this project is: (1) Decide to work individually or in a group.  (2) Select a topic.  (3) 
Find the information about their selected topic including pictures on the Internet.  (4) 
Create a presentation sheet with the word processing software, making the most of the 
information they found on the Internet.  (5) Make an oral presentation about their 
topic using the document made with the word processing software.  The main purpose 
of the Internet search presentation project is to enhance not only learners’ English 
skills but also their computer skills, from Internet searches to typing skills and using 
various functions of the word processing software.  In addition to the improvement of 
English skills and computer skills, this project encourages students to learn something 
on their own, not the assignments given by teachers.  Therefore, teaching English 
with computers and the Internet changed learners’ learning style from teacher-given 
or teacher-designed learning to learner-based or “self-directed learning” which places 
“the learner… in charge for some or most of the learning process” (French, 1999: p. 10).  
After experiencing these advantages, learners move onto the homepage-making 
project, but we shall mention the self-directed learning first. 
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The Importance of Self-Directed Learning 
 
What we are talking about is inevitable and necessary changes in learners’ learning 
style.  As Cove and Love (1996) point out, “traditional educational practices, 
especially teaching pedagogies that reflect the dominance of and reliance on lecture as 
the sole method of classroom instruction, are clearly under attack,” mainly because 
they do not take into account the fact that “cognitive, social, and emotional processes 
are inextricably linked” in learning.  In their place, new practices are challenging 
existing ones “by changing the nature of authority in learning experiences or by 
bringing the personal experiences of students to bear on a topic.” 
Especially in the current information age when a lot of information is to be 
processed, learners are expected to “engage in active, self-directed learning activities, 
and teachers facilitate students’ engagement through a more adventurous style of 
instructional delivery” (Hancock, 1993). 
Besides, the importance of reducing stresses which affect student learning adversely 
needs to be addressed.  Whitman and others (1985) suggest that “the key to reducing 
distress is providing students with a feeling of control over their education, 
information about what to expect, and feedback regarding what can be done to 
improve their performance.” 
Self-directed learning has been defined as a process in which learners diagnose 
their own learning needs; set their own learning objectives; identify resources for 
learning; choose and use appropriate learning strategies; and evaluate the outcomes of 
their learning experiences (Knowles, 1975 [as cited in Lowry, 1989]).  The term, 
however, has been mainly used to describe independent adult learners who continue 
their study after they have finished formal education or who try to take on learning 
outside an institutional framework.  For the learning to be truly self-directed, 
learners, not the institution, must be in charge of choosing both the contents and ways 
of learning.  In reality, however, it is almost impossible for an institution to allow 
learners complete freedom.  As Lowry (1989) points out, “only degrees of 
self-directedness are possible” in learning at an institution and the definition might be 
－229－ 
埼玉女子短期大学研究紀要 第 11号 2000.03 
regarded “as a continuum rather than as a matrix.” 
Still, elements of self-directed study or self-study may have quite big advantages in 
stimulating students’ participation in coursework and performance as well.  
Self-directed study has at least four advantages when used creatively in class. 
1. Learners can choose the topic and subjects of their learning. 
2. Learners can decide the pace and style of learning. 
3. Learners can work with other classmates collaboratively, cooperatively and 
collectively. 
4. Students are free from feeling intimidated from teachers or peer pressure. 
 
 
Learners’ choice of topics/subjects 
 
Self-directed study is a departure from conventional teaching methods in that the 
learners instead of the teacher choose the topics/subjects of their learning.  We must 
be reminded that the primary goal of learning is not to inscribe a certain amount of 
knowledge into learners’ minds but to give each learner power and clue to learning.  
Once they learn how to learn, they can be autonomous learners who never stop 
learning the whole life without being instructed to do so.  They can find their own 
favorite topics in the wide world of learning, and they can be masters or mistresses in 
life-long learning. 
Compared with a conventional style of teacher-designed/designated topics/subjects, 
it will be clearer that self-directed learning empowers learners to learn better and 
more freely.  In the teacher-designed/designated learning, the teacher chooses/decides 
topics and/or contents to be taught/learned, according to his/her overall policies and 
planning, but there is always a certain risk that they are irrelevant to the learners’ 
needs or interests.  Even if students are deemed “tabula rasa,” a blank space onto 
which knowledge is to be inscribed, indifference or lack of motivation on the leaners’ 
side might impede the real branding of knowledge. 
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Learners’ control over the pace and style of learning 
 
Another advantage of the self-directed study is that learners instead of the teacher 
decide the pace and style of their learning.  One of the stressors in classroom, which 
can affect learners’ performance, is frustration at not being able to meet the teacher’s 
expectations.  Some learners may feel that they are left behind when they cannot 
catch up with the teacher-led pace of instruction.  Conversely, other students may 
find themselves less motivated when they feel the teacher’s pace is too slow or the 
contents are too easy for them.  Or some other students may feel disappointed in just 
diligently pursuing teacher-selected topics and goals in ways that the teacher chooses.  
In the self-directed study, the teacher can never be an oppressor or an impeder, since 
the learners are responsible for deciding what and how to study, while the teacher has 
a function of facilitating the learners’ learning. 
 
 
Possibilities of collaboration, cooperation, and collective activities 
 
This type of learning allows learners great advantages of working together.  There 
is basically no competition for winning the first place.  Rather, they are encouraged to 
work in a group or together with their friends.  They can get help from their 
classmates or the teacher as the need arises.  They can also refer to other learners’ 
work and learn from it.  Inspired by the others’ sophisticated work, they can revise 
their own work, and in turn they can teach some other learners.  Quite often, some 
advanced learners know about how to operate the computer far better than teachers. 
 
 
Feeling free from pressures 
 
Self-directed study has a powerful advantage in that beginner-level learners, who 
are not yet accustomed to complicated computer tasks, can work on their project 
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without feeling intimidated by the teacher’ admonishment or public peer pressure.1 
Here the good memory does not count as it does in other classes where knowledge and 
courage to speak out is tried in front of the class.  Learners whose working pace is 
slow but who have creativity and artistic talents may well be stars here.  Those who 
are not good at drawing pictures can surpass others by beautifully arranging and 
layout pre-installed illustrations and drawings. 
Of course the aspects of motivation/encouragement of learning and self-directed 
learning remain just possibilities if they are not applied in classes creatively while the 
effects are monitored and examined closely.  And there are disadvantages or 
limitations which we try to overcome or minimize as well as advantages and merits 
which we try to maximize in an environment with limited resources. 
 
 
Course Description 
 
In both “Computer English” (CE) and “Internet English” (IE) classes, students are 
given several goals of each course at the beginning and more detailed targets halfway 
through the semester.  Basically they are expected to work as independent learners 
who choose their own favorite topics and set their own pace in working.  Students are 
allowed to work at their own pace and with their classmates collaboratively, 
collectively, cooperatively as long as they can finish the designated coursework by the 
end of the semester. 
The coursework aims at having students feel at ease with the task of making a 
homepage which looks very difficult and complicated at first sight.  For the first 
semester, students work on a project, the “Internet search presentation.”  Based on 
this Internet experience, they launch the “homepage-making project” in the next 
semester.  By the end of the semester, they are supposed to present their own finished 
product for other students’ enjoyment, encouragement and learning. 
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Purposes 
  
The following are the purposes of the CE and IE classes and of the projects in these 
classes.   
1. To give students a chance to browse the Internet and read for necessary 
information. 
2. To have students recognize that it is fun, motivational and instructive to express 
their favorite things on their own homepages. 
3. To have students take initiative and responsibility for their own 
learning—self-directed learning. 
4. To have students learn cooperatively in the process of making a homepage — peer 
teaching and learning, and cooperative learning. 
5. To encourage students to be more aware of what is going on around them and for 
them to communicate what they are thinking to the audience. 
6. To have students express themselves freely and creatively with now 
easily-accessible computer techniques. 
7. To cultivate students’ computer literacy as well as their English skills. 
 
 
Class Structure 
 
In Saitama Women’s Junior Colege (SWJC), 20-30 students enroll in the CE and IE 
courses where they learn how to use the Internet and to make their own homepages in 
English in addition to enhancing their English skills and computer literacy.  The class 
gathers once a week for 80 minutes.  Since not all the computers in SWJC are set up 
for e-mail or the Internet access, students have to make advance reservations to 
search the Internet.  However, all computers are networked by Local Area Network 
(LAN), which links computers in a small area such as a classroom, lab, building or 
campus.  With this LAN system, students are able to save and upload their on-going 
documents/homepages on their folders on the designated server(a kind of computer 
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“storehouse,” which all students can access from any networked computer).  Thus, 
they can also browse their own homepages and those made by other students in the 
campus LAN system, which is accessible only by SWJC students and faculty. 
 
 
Class Procedure 
 
In principle, the Internet Explorer was used as a browser, and the Microsoft Word 98 
for Windows as a word-processing device.2  Students learn the basics of how to 
browse the Internet and to make a handout utilizing various functions of the word 
processor, including how to change the size and color of the text and how to draw 
pictures, change the format and paste them on the page. 
There are several ways to make documents with Hyper-Text Mark-up Language 
(HTML), which is a universal code for making homepages.  However, Microsoft Word 
98 was chosen for the sake of simplicity and ease in this project.  It allows one to save 
the ordinary document in the form of HTML document, and students need not be 
bothered by having to type complicated tags.  Most students learn how to use 
Microsoft Word in the course of the first semester, so it should be very easy to make a 
simple homepage based on the knowledge they have acquired by then.  Then, they go 
on to learn some sophisticated Web-page making techniques including inserting 
pictures and creating links. (See Appendix I about making a simple homepage.) 
 
 
Advantages 
 
1. Students are satisfied with the homepage on their favorite topic and feel a sense of 
achievement. 
What is important in language learning is to have students feel confident in 
learning English and feel a sense of achievement.  Since learning language is a 
cognitive process in that “the linguistic system … is learned with subconsciously with 
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no awareness that rules are being learned” (Fromkin and Rodman, 1998: p. 13), the 
achievement of students’ learning is sometimes invisible to them.   However, the 
homepage-making project shows both teachers and students successful outcomes of 
what they have learned. 
The latest sophisticated technology enables even beginner-level students to make 
adorable documents that are both attractive and informative.  One of the strong 
points about using the computer is that you can make beautiful handouts and 
homepages easily and speedily by trying out funny-looking fonts, beautiful colors, 
attractive styles, etc.  The beauty of the produced pages alone is enough to motivate 
students to create better ones. 
 
2. Students need not feel intimidated about learning English through self-directed 
learning and cooperative/ collaborative learning. 
Students choose and set the topics and pace of working, thus it gives them more 
freedom, independence and responsibility in learning.  They are allowed and 
encouraged to cooperate and collaborate when working.  They can help each other in 
times of troubles and work out ideas to make each other’s page better.  
 
3. Students are able to learn and reach authentic language materials via the 
Internet. 
Since the main language of the Internet is English, students have more chance to 
reach real-life and authentic English than in other classes.  In EFL (English as a 
Foreign Language) classrooms where English is “taught as a subject in schools but not 
used as medium of instruction in education nor as a language of communication,” 
(Richards, Platt and Platt, 1992, pp. 123-124), it is not so easy for EFL learners to find 
a good chance to be exposed to this type of English.  However, the Internet provides 
them with such a chance whether creators of homepages are native speakers of 
English or not.   
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4. Students can become computer-literate. 
Computer skills are fast becoming taken for granted in the competitive business 
world and even in everyday life.  Many uses of computers are fairly mundane (writing 
reports and e-mail, information-gathering on the Internet, account-checking, online 
shopping) and may or may not be particularly creative. 
In the homepage-making project, students learn not only how to type and to do 
Internet searches, but also how to lay out web pages and to select and insert pictures 
and graphics in order to make their homepages attractive and comprehensible.  In 
doing so, they acquire or improve basic computer literacy and English skills, while 
making use of their judgment and creativity as well. 
 
5. Positive peer pressure from other students’ homepages. 
We often hear some students say,  “Oh, your homepage looks nice.  How do you do 
that?” “The letters look neat.  What font did you use?” and so on.  This implies that 
the homepage-making project is advantageous and motivational not only because 
students are actively involved in the project where they create their homepages 
attractive enough for the audience, but also because they can exchange and apply the 
new techniques they have learned with others.  As a result of such a positive peer 
pressure and climate of mild ‘rivalry,’ students’ homepages tend to become more 
sophisticated and more fashionable. 
 
 
Challenges and Limitations 
 
There are some limitations and challenges for this project, and we need to address 
them and some of the possible ways of trying to overcome them. 
 
1. Evaluation: quality vs. quantity. 
 Homepage evaluation is difficult because we have to weigh quality and quantity.   
Quality here means whether students can make a homepage that is well-designed, 
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well-organized, and attractive enough for the audience (i.e. peer monitoring or 
evaluation).  Quantity means whether students provide the audience with enough 
information.  
   As a solution to this difficulty, we present important criteria in advance.  Also we 
give students some “required” tasks such as a minimum number of words, writing 
headlines and captions, etc., that are closely evaluated.  In addition, we have fellow 
students judge the quality (e.g., Is the homepage attractive enough?) and quantity (e.g., 
Is the given information sufficient?) of the homepages made by students at the time of 
the final presentation.  Thus, peer evaluation and criticism as well as the teacher’s 
assessment is emphasized.  
Another challenge is how to assess a creatively written, well-constructed homepage, 
but with numerous errors vis-à-vis a grammatically correct page, but with limited 
content and materials poorly put together. 
In this case, we attach greater importance to creativity and quantity than to 
correctness.  As to grammatical correctness, all we require of the students is that they 
use the basic English sentence structure, i.e., subject + verb.  In other words, what we 
ask from students is that they can make themselves understood in English.  We leave 
grammatical correction to a later stage, which confirms to learning in natural 
(non-classroom) situations, since one of the pitfalls of English as taught in Japan is 
that overemphasis on correctness often makes students shy away from using English 
at all.  Therefore, we prefer homepages in which students use their English skills 
fully and which are made creatively to those which are grammatically correct but with 
limited content. 
 
2.  A possibility of plagiarism. 
Some students may plagiarize when they paste some pictures or text from the 
Internet on their homepages without any notes because it is very easy to download 
these things without any degradation in quality.  We use this opportunity to teach 
students “netiquette (= net etiquette)”, academic ethics, respect for others’ work, and 
the altruistic sharing spirit of the Internet community.  We also explain how to cite 
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and link pictures and texts on their homepages using proper credits and attributions. 
 
 
Feedback from students 
 
Before and during the on-going homepage-making project, we asked students to fill 
in a questionnaire in order to know how motivational the homepage-making project 
is/has been for them.  The questionnaire before the project was that students freely 
wrote down their impressions and comments about two questions: (1) How do you like 
making a homepage? (2) What kind of homepage would you like to make?  The 
following is the result of the questionnaire before the project. 
Question 1:  How do you like making a homepage? 
Table 1:  Answers for Three Alternative Questions about their Impression on 
Making a Homepage. 
Fun Difficult Unsure yet 
9 students 9 students 3 students 
 
[Some comments from students] 
z I really enjoy designing and making a homepage, and sharing my favorite things 
with others. 
z It was easier than I expected. 
z I thought it was difficult. I am worried whether I can keep up with other students, 
but I’ll do my best. 
z It may be a little difficult, but I want to make a homepage that many people can 
enjoy. 
z I am happy to have the chance to express myself differently from other classes, 
but I was expecting that making a homepage would be more difficult. 
Question 2: What kind of homepage would you like to make? 
z I generally like looking at homepages, so I want to make a homepage which other 
people can enjoy.  And I want to make a colorful homepage. 
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z I want to make a homepage about my favorite artist. 
z I want to make a homepage that is easy for many people to understand and 
browse.  I am always astonished that there are so many technologically- 
advanced homepages in the real Internet world.  I want to make a homepage 
with GIF (Graphics Interchange Format) animation. 
z Maybe I will make a homepage with full of my taste.  I feel that a homepage with 
many pictures will be fun for everyone. 
z I want to make a homepage with lots of pictures, and where one clicking leads to 
another picture things. 
Based on the comments, we made another questionnaire for the on-going project. 
(For the content of this questionnaire, see Appendix II.)   
Table 2: The Result of the Questionnaire about the On-going Project. 
      Question #
Alternatives 1           2 3 4 5 6 7 8 9 10 11 12
a) or (Yes) 2 11 1 3 10 4 1 4 7 10 8 0 
b) or (No) 7 5 5 1 6 12 1 2 0 0 0 0 
c) or (Unsure) 7  0 3 0  0 5 9 6 5 0 
d) 6  7 1   2 1   0 0 
e) 1  4          
f) 2  2          
g)   2          
Note: Question 2, 7, 9 and 11 are Yes-No Questions.  The other questions are the ones 
students circle the alternatives that they think are true.  
 
There were only sixteen students in the class when we had them fill the 
questionnaire.  Even so, we gained interesting results from these students. 
First of all, Question 2 shows that about 70% of students have enjoyed making a 
homepage.  Three main reasons for this are (Question 3): (1) They can design the 
homepage and lay it out as they like (7 students);  (2) They can express what they like 
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(5 students); and  (3) They can create it at their own pace (4 students).  There were 
two optional answers (alternative f): one student said that it has been a good chance 
for her to think about how to express herself; and another said it is fun when English 
sentences came up in her head, but not fun when no sentences were in her mind.  
Even so, it seems that their creativity is fully used, judging from these answers.   
We wonder if making the most of their creativity affects their impressions and 
attitude toward their English and computer skills (Question 10 and 11).  Again, about 
70% of the students feel that they have improved their English and computer skills 
especially because they do not feel uncomfortable with English or computers (8 
students).  Once they acquire some knowledge of computers, they feel encouraged to  
integrate their skills to the homepage-making project more actively, positively and 
creatively.  Moreover, they may well recognize that English can be a good tool to 
communicate with the outside world. 
It can be concluded that the homepage-making project is motivational enough and 
successfully promotes students’ English skills, computer literacy and their creative 
skills.  Judging from the answers on the questionnaire, students learn English 
actively and independently through this project.   
 
 
Conclusion 
 
Utilizing computers and the Internet in English learning and teaching has 
unlimited potentiality.  To make its possibilities to maximum, teachers must keep 
working on polishing strategies available at present and exploring ways to improve the 
existing learning environment. 
What is important in this project is how a teacher encourages students to learn 
language by themselves.  The homepage-making project provides them with a good 
deal of opportunities to learn English on their own.  It is true that the teacher has to 
give students some technical information and English knowledge for their homepages, 
but it is up to them how they utilize the knowledge and skills they have acquired.  
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Creativity, self-directed learning, safer and more fun environment and good 
learning community of learners and teachers will be key elements of learner-friendly 
classrooms toward the new millennium.  And the homepage-making project could be 
a great component of this exciting learning community. 
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Notes 
 
1. Peer pressure can work both ways—positively and negatively. 
2. Our school computers are Windows-oriented, so we used Microsoft Word 98 for 
Windows.  But it is equally possible to make a homepage with Microsoft Word 98 
for Macintosh of Apple Computer. 
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Appendix I: How to make a simple homepage  
 
[Before stating the homepage-making project] 
z Decide to work individually or in a group. 
z Select a favorite topic(s) to share with other students. 
 
[Procedures for making a simple homepage with Microsoft Word 98 or higher] 
1. Start Microsoft Word and choose a new document. 
2. Type anything you want for your homepage. 
3. If you want to insert a picture, follow the instruction: 
a) Position the place in the document where you want to insert a picture.   
b) From the “Insert” menu, choose “picture.” 
c) There are some options to choose pictures from the “picture” menu, so choose the one you are 
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looking for.  For example, if you want to use a picture from “clip art,” choose it.  If you 
want the one you drew, choose “from file.”   
d) Choose the picture and click “open” to insert it. 
4. Save the on-going or finished document in Microsoft Word format just in case of trouble with 
saving it as HTML: Choose “Save as…” from the “File” menu and enter a title like “My 
Homepage.” 
5. Next, save the same document in HTML format: Choose “Save the file in HTML format” and 
enter the title “index.”  You will be asked which language code you will use, choose the one you 
want.  For example, if you are making your homepage in English, choose “American/ European 
language code.” 
6. Quit Microsoft Word. 
7. Double-click the “html” file that you saved on your computer.  It will automatically open the 
browser software, “Internet Explorer,” and you can check the “html” file that you made.  If you 
use “Netscape Navigator/ Communicator,” open the browser first and choose “Open” from the 
“File Menu.”  Choose an option “Open the file with Navigator,” and you will be able to check the 
document. 
 
 
Appendix II: Questionnaire about the on-going homepage-making project. 
 
インターネット英語についてのアンケート 
 
1. なぜインターネット英語の授業を受講しようと思いましたか。 
 (Why did you decide to take this course?) 
a) インターネットがトレンディだから。(The Internet is popular now.) 
b) 世界の人と E-mail を交換したいと思ったから。(I want to exchange e-mail with people 
around the world.) 
c) これからの時代、生きていくのにコンピュータと英語が必要だから。(It is necessary to acquire 
computer and English skills to survive toward the new millennium.) 
d) ホームページを作りたいから。(I want to make a homepage.) 
e) インターネットを調べるには英語が必要だから。(It is necessary for me to learn English to 
search the Internet.) 
f) その他（具体的に）：(Others: [Concretely]) 
単位調整のため（1人）(I need some more credits to graduate. — 1 student) 
ジャーナルを書いてみたかったから（1人）(I want to write online journal. — 1 student) 
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2. 実際にこの授業を受講してこの授業のメインであるホームページ作成は楽しいですか? 
 (After taking several courses, is it fun to make a homepage, which is the main subject of this 
course?) 
a) はい(Yes) b) いいえ(No) 
 
3. （2.で「はい」と答えた人に質問）なぜ楽しいですか。 
(To students who answered “Yes” on Question 2: How do you like it?) 
a) 自分のことを自由に表現できるから。(Because I can express myself freely.) 
b) 自分の好きなことについて表現できるから。(Because I can express what I like.) 
c) 思ったより簡単にできるから。(It is easier to make it than I expected.) 
d) 自分でデザイン・レイアウトできるから。(I can design the homepage and lay it out as I like.) 
e) 自分のペースでできるから。(I can create it at my own pace.) 
f) 友だちと相談しながらできるから。(I can make it talking with my friends.) 
g) その他（具体的に）：(Others [Concretely]) 
自分をどのように表現したらよいか、考える機会になった（1人） (It has been a good chance 
for me to think about how to express myself. — 1 student) 
文章が出てくる時は楽しいけど、でてこない時は楽しくない（1人） (It is fun for me when 
English sentences came up in my head, but not fun when no sentences were in my mind. 
— 1 student) 
  
4. （2.で「いいえ」と答えた人に質問）なぜ楽しくないのですか?  
(To students who answered “No” on Question 2: Why don’t you like it?) 
a) 操作が難しい。(It is difficult to use computers.) 
b) 書くことが何もないので。(I do not have anything to write about.) 
c) 英語で作らなければならないので。(I have to make the homepage in English.) 
d) その他（具体的に）：(Others [Concretely]:)  
楽しくないわけじゃなくて、私は e-mail交換がしたくてこの授業をとったから、特に楽しい
わけじゃないということです（1人）(It isn’t necessarily boring.  I decided to take this 
course because I wanted to exchange e-mails  with people around the world. — 1 
student) 
 
5. 自分で作ったホームページは誰に見せたいですか？ 
(To whom do you want to show your homepage?) 
a) 学校の友だちと先生 (Friends and teachers in school.) 
b) 学校外の友だちや知り合い(Friends and acquaintances outside of school.) 
c) 2.以外の不特定多数 (Unspecified people except for alternative 2.) 
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6. 友だちに自分が作ったホームページを見せることに抵抗がありますか。 
(Do you feel reluctant to show your homepage to your friends?) 
a) はい (Yes) b) いいえ (No) 
 
7. （6.で 1.と答えた人に質問）なぜ抵抗を感じるのですか？ 
(To students who answered “Yes” on Question 6: Why do you feel reluctant?) 
a) 英語の間違いがたくさんあって恥ずかしいから。(I feel embarrassed at a lot of English 
mistakes.) 
b) 個人的なことを友だちに知られたくない。(I don’t want my friends to know about my private 
things.) 
c) 友だちに気に入ってもらえそうもないから。(I feel my students do not like my homepage.) 
d) その他（具体的に）：(Others [Concretely]:) 
うまく作れないから（1人）(I cannot make it very well. — 1 student) 
いろんな人に見られると思うと少し恥ずかしい（1人）(I feel embarrassed when I think that my 
homepage will be looked at by so many people. — 1 student) 
 
8. （6で 2.と答えた人に質問） 友だちに自分のホームページを見てほしいですか。それはなぜですか。 
(To students who answered “No” on Question 6: Do you want your friends to look at your 
homepage?  If so, why?) 
a) 自分が本当に好きなものを知らせたい。(I want to let them know about my truly favorite 
thing.) 
b) 友だちに自分のことを知ってもらういいチャンスだから。(It is a good chance to let them know 
about me.) 
c) 同じ趣味や好みを持つ友だちと話せるから。(I can talk with friends who share the same 
hobby or favorite things with me.) 
d) その他（具体的に）：(Others [Concretely]:) 
私の才能を見せびらかすため（1人）(To show off my talent to my friends. — 1 student) 
好きなグループが人気になってほしいから（1人）(I want my favorite group to be more 
popular. — 1 student) 
 
9. この授業を受講してから英語を勉強することへの印象は変わりましたか。 
(By taking this course, has your impression to learn English changed?) 
前より楽しくなった (Yes, it has been more fun than before.) 
前よりつまらなくなった (No, it has been more boring than before.) 
変わらない (Unchanged.)  
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10. この授業を受講してから、英語力とコンピュータの知識がついたと思いますか？ 
(By taking this course, do you feel that you have acquired English skills and computer literacy?) 
a) はい (Yes) 
b) いいえ (No) 
c) わからない (Unsure) 
 
11. （10.で 1.と答えた人に質問）英語力・コンピュータの知識はどれだけついたと思いますか。 
(To students who answered “Yes”: How much do you feel you have acquired your English skills 
and computer literacy?) 
a) 英語やコンピュータを使うことに抵抗がなくなった。(I don’t feel uncomfortable with English 
and computers). 
b) 間違いの数がだんだん少なくなってきた。(The number of mistakes is decreasing.) 
c) 英語で自分の言いたいことを表現するのが楽になってきた。(I get to feel comfortable with 
expressing what I want to say in English.) 
d) その他（具体的に）：(Others [Concretely]:) 
 
12. （10.で 2.と答えた人に質問）なぜ英語力・コンピュータの知識がついていないと思うのですか？ 
(To students who answered “No”: Why do you feel you don’t acquire English skills and computer 
literacy?) 
a) 英語やコンピュータを使うことにまだ抵抗がある。(I still feel intimidated at using English 
and computers.) 
b) いつもあまりたくさん英語を書かないので英語力が伸びたようには感じない。(I don’t feel my 
English ability improved because I don’t always write English very much.) 
c) 英語で自分の言いたいことを表現するのは難しい。(It is difficult for me to express what I 
want to say in English.) 
d)  その他（具体的に）：(Others [Concretely]:) 
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